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el PSHE

To provide pupils with the skills to form positive relationships, make
choices, keep safe & healthy in order to navigate the modern world

Holistic Approach
Pupils cognitive, social communication, emotional well-being &
physical growth lay at the heart of their learning.

Pupils' unique strengths, & interests, spiritual & cultural
background drive curriculum planning and pupils next steps and
future destinations. physical, social, emotional, and mental well-
being of our students.

Sequenced & Relevant Content

The Long term plan highlights the subjects (linked to the National
Curriculum) and the topics taught across all key stages.

A spiral curriculum revisits the topic or skills across a students educational
career. This is to make connections, practice skills and deepen knowledge.

Encouraging Respect and Tolerance

Actively promote British values, equality, diversity, and inclusion
through our PSHE provision, creating an environment where
students learn to appreciate and celebrate differences.

Partnership with Parents and Carers & Social care

Involve parents and carers in shaping the PSHE curriculum,
providing them with resources, guidance, and opportunities for
dialogue to ensure consistent messages are delivered.

Implementation- Permeates across pupils Day

o Universal, targeted, specialised offer

Essential Toolkits - pupil centered

PBS plans / Data collection

¢ Curriculum design

o EHCP outcomes- key stage outcome-

Currlculim expected outcomes

Inclusive- 4 Curriculum pathways

Offers- RSHE/ Careers plan/ LOTC /extra- curriculum offer
Teaching Strategies

« CPD

Impact- Prepare for success & future

Self-Advocacy Personal growt

Express, Self
inform, seek Awareness &
acceptance

Health &
Well-being

social skills, including
communication,

cooperation, and conflict

resolution,

Keeping safe

Self-
Esteem
Resilience

love and curiosity

of learning- (
Strengths

& Interests

Promotion of
Positive Family
Dynamics

Academic
achievement
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A Supportive Capable Environment to learn and thrive in school, home and community.

Communication & Emotional Regulation- Pupils have the skills to build and maintain positive
relationships and communication skills

Participate in extracurricular activities alongside their peers that support pupils hobbies & leisure
activities.

Advocacy- Pupils can make choices, express preferences, and participate in decision-making
processes.

Nurture the spiritual, moral, social, and cultural development of pupils by fostering self-awareness,
empathy, respectful relationships, and a celebration of diversity, empowering them to thrive in a
supportive and inclusive school community."

Achievements- celebrate achievements to build confidence and self-esteem, and foster a sense of
belonging within the school community.

Family and wider community engagement- commitment to collaboration between parents, social
care settings and community organisations to create a supportive inclusive network for pupils.



Permeates across all learning

Cross curricula- Universal, targeted and specialist offer

Sequenced and coherent
starts with child- My self- My relationships- My health- My world - our community_

Communication, emotional regulation, RSHE skills ladders (termly expected outcomes) and EHCP KS end point guide teachers planning.
LOTC linked to key stage implementation

Enrichment offer promotes pupil interests for choices in their future.
RSHE organised to support a thematic learning approach due to our pupils difficulty with generalising, long term and working memory
Discrete- RHE- 2 year cycles- 6 modules building foundations of learning - 2 year cycle
LOTC organised to reflect pupil pathway and key stage implementation .

Rationale for order

Developmental Sequencing- build foundations for a pupil to communicate, regulate, engage and motivate to learn
Sequenced skills ladders to build upon previous knowledge and skills - revisited across topic cycles
cCreers offer - pathway specific linked to benchmarks.

Progression
Personal development -
effectiveness of essentials
Regular assessment- skills ladders, (formative- pathway specific RSHE curriculum goals and
summative- Key stage EHCP), E4L, Annual reviews.
footprints to my future end points

Scaffold and build upon pupils exsisting knowledge - KS & Pathway delivery approaches - Infants play based, juniors classroom context, middle
community, upper accreditations.



Teaching strategies
Positive Behaviours Support- Tiers / Essentials proactive supports/ pupil
engagement - PBS plans
cross curricula teaching - Permeates across all learning
play
role play
sensory play
kinesthetic learning
technology
real life tasks
LOTC
Extra- Curricula Offer
Pupil centric approach
scaffolding
modelling
consolidating
generalising



Formative assessment
The child- Capable Environments- Social & Physical supports for pupils
Implementation and review of essential toolkits
Assess and adapt on the spot
Star and wish with students at end of lesson (Apollo)
Peer assessment

Summative assessment
Essentials enquiry
PBS Data tracking
Deep dives-Effectiveness of essentials/ Capable environments/ PSHE learning walk/ Deep Dives / Careers
Impact review/ RSHE learning walks/deep dives
E4L
Class meetings (informal/formal)
Curriculum skills ladders
EHCP outcomes
Grid tracker

Student assessment
PERMA - PBS
Meta cognition- Pupil Voice- PBS- Proactive Supports
Pupil voice - adjust teaching strategies, provide additional support, and tailor teaching to meet students' needs
Star and a wish
Pupil voice in Annual Reviews



Training
CPD lead to develop long term CPD program (currently working on PSHE)
PBS training from PBS consultant
Careers Offer mapped out in line with pathways and pupils future destinations
Skilled teaching linked to RSHE
Computing training
Class meeting bitesize sessions
Parent support - Communicate and regulate - home learning-
On-line safety/ careers planning/ emotional regulation/ PBS workshops

Recent initiatives and developments
RSHE curriculum skills ladders
EHCP outcomes - SEMH- PSHE- 1 emotions/ 1 PSHE
Staff champions across the areas

Monitoring
deep dives
learning walks
assessment scrutiny
teacher support
coaching
parent feedback and training offer
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Physical health Mental Health . .
, e - : : Growing and changing
RSE and Health curriculum RSE and Health curriculum _
e . RSE and Health curriculum
PE Essentials S —
Science MHWB offer
Personal Safety Relationships & Sex Education Bullying & Discrimination
RSE and Health curriculum _ . : . s
T RSE and Health curriculum RSE and Health curriculum

Learning outside the classroom

MHWB offer

MHWB offer

Media & Digital Literacy
RSE and Health curriculum
IT

Money & Careers
Maths
Bespoke careers programme
English curriculum
Learning outside the classroom

Community & Responsibility
RSE and Health curriculum
Bespoke careers programme
English curriculum
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Self-awareness and Self-esteem:

| can show my likes/ dislikes.

| can try new things and be proud of my
efforts.

Social Skills and Relationships:
| can greet a familiar person.
| can take turns.

Healthy Lifestyles:

| can request food items.

| can have fun moving my body through
exercises.

Safety Awareness:
| can hold hands when crossing the street.
| can show simple safety rules to stay safe.

Emotional Literacy and Resilience:

| can show how | feel using pictures or
words.

| can accept help from a trusted adult to
help me regulate.

| have tools to help me regulate when upset.

Understanding Diversity and Inclusion:

| can be interact with everyone in my class,
no matter how they are different from me.
| can engage and learn about different
holidays and traditions.

Basic Financial Literacy:
| can take a turn.

Community and Citizenship:
| follow class routines.
| can tidy & take care of my own items.

Self-awareness and Self-esteem:
| can persist with an interest.
| can seek help when finding things difficult.

Social Skills and Relationships:

| can join in activities alongside/ with my
classmates.

| can listen when others are talking and take
turns speaking.

Healthy Lifestyles:

| can prepare snacks and drinks.

| can try different exercises to find ones that |
enjoy.

Safety Awareness:

| can understand how to be safe at home, at
school, and in my community.

| can ask for help when | need it to stay safe.

Emotional Literacy and Resilience:

| can share how | feeling and ask for what | need
to help.

| can self regulate in and outside of school.

Understanding Diversity and Inclusion:
| can learn about different cultures, religions,
and abilities.

Basic Financial Literacy:
Exchange

Community and Citizenship:
| can help others in my school and community.

Self-awareness and Self-esteem:
| can identify my strengths and interests, using them to build
confidence in myself.

| can seek help when | need support to achieve my goals.

Social Skills and Relationships:
| can communicate my m feelings effectively, both verbally and
non-verbally.

| can understand my behaviours can have an affect on my
interactions.

Healthy Lifestyles:

| can make meals for myself and others.

| can engage and persist in physical activities that | enjoy and that
make me feel good.

Safety Awareness:

| can identify potential dangers in my environment and take
appropriate precautions to keep myself safe.

| can recognise unsafe situations and know how to seek help from
trusted adults.

Emotional Literacy and Resilience:

| can recognise my emotions and understand that it's okay to feel
different things.

| can use calming techniques to manage strong emotions.

Understanding Diversity and Inclusion:

| can show kindness and respect to people who are different from
me.

| can learn about different cultures and traditions, appreciating the
diversity within our community.

Financial Literacy:

| can understand the purpose of a transaction.

| can practice basic money skills like counting coins and making
simple purchases.

Community and Citizenship:
| can contribute positively to my school and community through
small acts of kindness and helpfulness.

| can follow rules and take responsibility for my actions, showing
respect for myself and others.
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Communication

Cognition Social, Sensory

&
Learning

Emotional & &
Mental Health Physical

Communication

Essentials

Social, Cognition

gﬁ&w@%

Education Maintaining Independence

Community and Good Health and Independent

and/or

Friendship Employment

Living

There are 4 essential areas for life and learning. These areas
are linked back to a students EHCP goals.

PSHE- Links to SEMH/ Maintaining good health
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Life Skills Development: To equip students with essential life skills necessary for
communicating needs, building healthy relationships and responsible decision-
making, problem-solving and emotional resilience.

Knowledge & Skills - To provide a comprehensive RSHE offer that covers a wide
range of topics related to relationships, sex, and health.

Personlised to learners- Tailored delivery of topics to the needs and developmental
stages and ages of students.

Healthy Relationships: Students understand healthy relationships, including
concepts such as consent, respect, communication skills and problem solving &
emotional regulation during conflict resolution.

Sexual Health - Accurate and age and developmental stage-appropriate information
about sexual health, including anatomy, reproduction, contraception and consentin
relation to age and developmental stage of student.

Decision Making: Students have are taught the skills and confidence to make
informed decisions about their relationships, sexuality, and health, based on their
values and personal circumstances.

Safety and Well-being: Students know how keep themselves safe through the
teaching on personal safety, recognising how to say ‘no’ and where appropriate signs
of abuse. Students know who to seek help when needed.

Respect for Diversity and Inclusion: To foster an inclusive and supportive school
environment that respects and celebrates diversity, including diveRSHE identities,
orientations, and family structures.

Collaboration with Parents and multi-diciplinaty team - Engage parents, caregivers,
social care, respite partner in the RSHE education for students. , providing them with
information, resources, and opportunities for involvement and support.

IMP( MV\&&:{;ITl;n

Universal, targeted, specialised offer

Essential Toolkits

Curriculum design- RHE- RSHE modules

EHCP outcomes- key stage outcome.

Inclusive- Curriculum pathways

Schemes of work -RSHE/ computing

CPD

Partnership working- PBS team, MDT team, social care.

[owpd]

Academic Achievement- New RSHE skills measure the impact of the
curriculum.

Learning Well: students earn about relationships, sex, and health in a way
that suits them.

Feeling Good(Spirtual) Students feel good about themselves and
understand how to take care of themselves.

Emotional Regulation- Students have the tools to manage their feelings
and help them feel confident and happy.

Social Connections-(Social) students have positive connections, set
boundaries, and handle their emotions.

Being Fair (Cultural): Students about equality and respect.

Positively contribute to community (Moral)- Maintain good
physical health, mental well-being, relationships, personal safety,
and financial literacy to make informed choices and contribute
positively to their communities.

Preparation for Transition and Future Prospects
Students have the necessary tools to pursue meaningful

educational, vocational, and social opportunities beyond school.

Prepare students for growing into adulthood and give them an understanding of
both physical and mental development, including sexual development an the
importance of health and hygiene.
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Relationship Health Education- Infants/ Juniors Relationship Health Sex Education- Middle/ Upper

The objective of RHE/ RSHE in our school is to ensure that all young people are taught to stay safe and are prepared for life in modern Britain. Our offer
enables our school to effectively address issues such as negative relationships, unhealthy lifestyles, changes during puberty, wellbeing or internet
safety. As a result, we expect pupils at primary and secondary to gain the necessary knowledge to help them build healthy relationships, learn about
boundaries and consent, and how to manage conflict, and also how to recognise unsafe or harmful sexual behaviour.

Our RHE/RSHE offer is grouped into three categories:

Universal Offer: this outlines the teaching and learning offered to all pupils during their typical day-to-day activities in school. This is learning that
is naturally embedded in all aspects of 'everyday' school life, ensuring that learning is as contextualised as possible.

Targeted Offer: This tier comprises formal 'lessons' of the school’s RHE/RHSE curriculum. Normally delivered in forty-five minutes sessions for
RHE/RHSE within the timetable, and also within the themed curriculum. Topics are mapped across the two-year creative curriculum programme.

Specialist Offer: Work with individual pupils typically on a 1:1 basis on specific areas of need. Parents, therapists and other agencies are always
fully involved in planning this work.

EYFS
Relationships education
Relationships education =
education
Relationships and sex education
Year 11 and

bevond
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The over-arching RHE modules are broken down into units.

EY/ Key Stage1& 2

Cyclel

Cycle 2

My Self

-Parts of my body
-My gender
-Physical differences
in gender
-My identity

My Self

-Personal care
-Hygiene
Recognising signs of
illness

A set of sequential skills for each unit is mapped out for each curriculum

My Relationships

-My family
-My friends
-Adults | trust
-Strangers

-Developing and maintaining

positive relationships
-Being alone
-Life events

-Couples in the animal world

-Different types of human
pairs

-Reproduction in animals and

plants
-Baby care

-Feelings around new baby at

home

My Relationships

-My things
-Type of touches
-Touching others
-Touching myself

-Private/public parts
of the body.
-Asking for help

My Health

-Healthy diet
-Maintaining fitness
-Sleeping well
-Secrets vs surprises

My Health

-Differences of our
bodies through time.
-Activities | do now |
wasn’t doing before
-Changes | can control:
clothes, hairstyle...
-Changes | cannot
control: change of
house/school...

pathway.

My Emotions

-Zones of Regulation
-How do | feel
-Things that make me
feel special.

-My qualities and
achievements
-Telling others how |
feel

My Emotions

-How others feel

-Choosing someone to

play/sit with
-Dealing with strong
feelings
-Restoring
relationships
-Kind/unkind physical
behaviours

My World

-Safe choices
-Emergency services
-Basic first aid
-Appropriate content
online.

-Safe using appliances
-E-safety
-Safe using transport
-Helping my
environment: recycling,
saving energy

My World

-Private/public spaces

at home, school and
community
-E- safety

Our Community

-My community
-My identity
-Similarities and
differences
-Types of families

Our Community

-Behaviours that hurt
-Ways to show
affection
-Qualities in people
-Body image
-Gender roles
-Helping in my
community
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Key Stage 3-5

Cyclel This is who | am

-External parts of my
body including
genitals
-Internal parts of the
body.

-My gender
-Physical differences
in gender
-My identity
-My life choices

Personal care and

LR Hygiene

-Looking after my body
during puberty
-Intimate parts hygiene
-Menstruation
-Choosing what | need
-Recognising signs of
illness
-Expressing why | am
feeling unwell

The over-arching RHE modules are broken down into units.

A set of sequential skills for each unit is mapped out for each curriculum pathway.

Relationships,
Life events and
Reproduction

-Family values
-Maintaining
friendships
-Special friends
-Romantic
relationships
-Online relationships
-Interacting with
strangers
-Understanding key life
events: birth, death
-Conception
-Pregnancy
-Contraception

Appropriate and
inappropriate touch

-Touching things that
belong to others
-Touching things in the
community
-Kind of physical touches
-How touches make me feel
-Body zones where | can
touch others
-Asking/giving consent
-Safe people who can touch
us
-Touching myself privately
-Touching my sexual parts
-Asking for help - Abuse

Healthy Lifestyle

-Healthy cooking
-Fast food and
media
-Cooperative
physical games
-Balancing time
online
-Health problems
-Healthy sexual life

Growing up and
Changes

-Physiological changes
during puberty
-Emotional changes
during puberty
-Transition to adulthood
-Changes | can control:
my image, my future
-Changes | cannot
control: family decisions

Wellbeing and
Mental Health

-Finding ways to
relax/calm
-Self-regulation
-Mood-changes
-Restoring relationships
-Range of words to
describe feelings:
Extended ZoR
-Empathy and sharing
things with friends
-Kind/unkind verbal
behaviours
-Feeling lonely

Feelings, Emotional
confusion

-Zones of Regulation
-How do | feel
-How others feel
-Reading facial
expressions
-Telling others how | feel
Choosing someone to
share an activity with me

What areas and spaces
are private? How to
say NO

-Activities | can do in
Private/public spaces
at home, school and
community.
-Making a space
private
Enjoying time on my
own in my private
space
-E.safety

Keeping safe

-Keeping safe: harmful
products
-Keeping safe: packaging
and labels
-ldentifying hazards
-Calling for help - helping
others: first aid
-Age-appropriate content
online
-Rules and restrictions
online
-Social media and dangers
online
-Safe using dangerous
appliances
-E.Safety
-Safe in my community
-Environmental issues

Celebrating our
differences

-Roles and
responsibilities in my
community
-A diverse community
-Community values
-Discrimination and
prejudice
-Diverse romantic
connections
-Diverse body image

Love, Respect and
Gender Stereotypes

-Behaviours that hurt
others
-Love and feeling of
liking someone
-Ways of caring towards
others
-Qualities in someone
special
-Body image vs media
-Gender expectations vs
reality
Helping my community:
volunteering, finding a
job
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Quality of Values Understanding
Life Behaviour

Capable
Environments

At Dysart we are committed to championing our pupils’ human rights, fostering respect, embracing
inclusion, and advocating for a life free from unnecessary restrictions. We firmly believe in treating
every individual equally, working collaboratively with them and their families to enhance the quality
of life for all.

The core objective of PBS is to elevate the quality of life for every member of our school
community. By providing person centred support, through the use of the PBS framework we
empower our pupils to lead meaningful and engaging lives, participate in enriching activities, and
acquire new skills. We work together with the young person, professionals and our families as a team
around each pupil, using a range of methods to understand behaviours, create capable
environments, increase wellbeing and teach new skills, enabling our pupils to fulfill their potential
through less harmful means of meeting their needs.

Our dedication to Positive Behaviour Support reflects our commitment to nurturing an inclusive and
supportive community for everyone.
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W Pupils have the knowledge, skills, and confidence to engage
I meaningfully with technology, navigate digital

environments, and participate fully in an increasingly digital
world

Enhance ACCESS to education & the world.

Promote INDEPENDENCE through communication engagement and social awareness.
Nurture HOLISTIC development.

Employing self-awareness in both online and community settings.

Apply communication & problem solving skills to prepare for a fulfilling transition to
work, further education and adulthood.

[plomaililon

.. . e Academic Progress and
Provision of Accessible Technology

Achievement
Basic computer skills
* Independence and Confidence-
AAC, ownership to make choices.,
Technology in our world access information, communicate.

* Inclusion and Equality- remove
barriers, self-expression, positive
sense of belonging.

Technology and communication

Digital Literac
& y » Digital Citizenship- Navigate online

world safely.
Internet safety

Toplaaili

o Essential Toolkits

o Universal, Targeted, specialist offer

o EHCP outcomes- key stage outcome.
e Inclusive- Curriculum pathways

e Schemes of work

« CPD

e Schemes of work -opportunities for students to
develop digital literacy skills, communication,
creativity, problem-solving, and critical
thinking.

[owpd]

Skill Development

Social and Communication Skills
Preparation for Future

Enhanced Access to Learning
Improved Engagement and Motivation
Parent and Community Involvement

Positive School Culture



Internet safety

Basic computer Techinm . .
. P Y Tech & Comm Digital Literacy
skills world
Identify
Technology:
. N . Students should
Basic Navigation: Pupils . d Respectful Behaviour
should be able to recognise an 'name Understand that Online: Teach children the
navigate simple common devices basics of how to be kind and Allow (teachers and family
rograms or games such as computers technology can be Ful whers Ui
KS1 End Prog 9 ’ 7 respectiulwhen using members)help them
) understanding how to tablets, audio used to technology, emphasizing navigate onlin
points start and close an equipment, and . . that the rules for good avigate onine spaces
o g communicate with : safely
application on a digital cameras as behaviour are the same
computer or a tablet. technology they see others online and offline.
in the world around
them.
Recognise common Following Online Safety
technological Creating Digital Rules: Demonstrate simple Recognising Personal
Understand the devices used in Content: create rules about staying safe Information: Raise awareness
concept of saving work everyday life, such simple digital content online, such as not clicking on that some information is
KS2 End and be able to save as household like drawings or unknown links, not sharing personal, such as their name,
Points simple documents in a lian nd recordin nd shar personal information, and how old they are, and where
designated folder. app lances, a. ecordings, a S are telling an adult if they see they live, and should not be
discuss their these safely with something that makes them shared online.
purposes. adult supervision. uncomfortable.
Keyboard Skills: use a
keyboard/ Key pad to How technology
; . . Understand the need to
type numbers/ their facilitates tasks in Use technology to Be aware of age- tell an adult if theu come
KS3 End name, simple words, everyday life, like a create and send appropriate websites and ey co
i and short sentences self-service simple messages or digital resources they can across something online
pOIntS with correct use of the h K h P . g g fel | Y that makes them feel
spacebar and enter checkout at the pictures safely explore uncomfortable.
supermarket.

key.
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Introduction to Technology
Watching it work

How does it work

$ L

Basic computer skills - Making it work

e Explore basic devices
(tablets, touchscreen
computers).

e Understanding that

devices respond to touch.

e Explore basic robotics
concepts.

e Digital Storytelling- apps
for listening and engaging
with narratives.

Understanding on/off concept

Engage with age-appropriate
digital content, such as interactive
stories or educational apps.

Practice hand-eye coordination
through activities that involve
using touchscreens or interactive
tools.

e Activities to introduce the
mouse and keyboard.

e Activities that promote hand-
eye coordination.

e Simple Touchscreen Games

¢ Introduction to simple
educational games.

e Skill development on drag-
and-drop, tapping, and basic
gestures

e Basic concepts of using
technology responsibly.

understanding how to
start and close an
application on a computer
or a tablet.

common devices such as
computers, tablets,
audio equipment, and
digital cameras.

Basic computer skills] Tech in my world Tech & Comm Digital Literacy Internet safety
Basic Navigation: Navigate]identify Technology: Can
simple programs or games, ; ; i

recognise, locate, name Understand that Respectful Behaviour Online: ey (eashare srel Py

technology devises can be
used to communicate.

follow simple rules around
accessing the internet.

members)help me navigate
online spaces safely
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Basic Computer Skills

Technology and Communication

Digital Literacy & internet Safety

Following Simple Instructions on Screen
* Follow simple on-screen instructions to
perform basic actions.

* How devices communicate and share
information.

* Problem-solving skills to address
challenges or technical issues that may
arise while using a AAC system.

e Understand how to navigate and access
different vocabulary sets, pages, or
categories within the AAC system to
express a wide range of messages.

Digital Communication Tools:
e Explore online communication
platforms.
e communication skills through digital
means.
e Express themselves using digital
storytelling tools

Internet Safety
* Theinternet
e Basic rules for safe internet use.
e |dentifying and dealing with online risks.

(omp

Basic computer
skills

Tech in my world

Tech & Comm

Digital Literacy

Internet safety

Understand the concept of

saving work and be able to

save simple documents in a
designated folder.

Recognise and use
common technological
devices used in everyday
life, such as household
appliances.

Creating Digital Content:
create simple digital content,
like drawings or recordings,

and share these safely with
adult supervision.

Following Online Safety Rules:
Demonstrate simple rules about
staying safe online, such as not
clicking on unknown links, not sharing
personal information, and seeking
help if they need it.

Recognising Personal
Information: Raise awareness
that some information is
personal, such as their name,
how old they are, and where
they live, and should not be
shared online.
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Technology in my world Digital Literacy Internet Safety and Digital Citizenship

Online Safety Awareness:
e Search for information online.
e Show safe internet use.
¢ |dentify potential online risks and
appropriate responses.

Online Research Skills:
e Using search engines effectively.

e |dentify devices used in

my community. Introduction to Email: Digital Gitizenship Skills:
e Text Entry: .
g : e e Use technology responsibly.
e Make attempts to use the e Skills in entering and editing text, e ;
. . . o ¢ |dentifying friendly (good) and (bad)
devices in the community. symbols, or other communication

unfriendly online content.

e Acceptable and unacceptable
behaviour online.

e Discuss the impact of online actions
on oneself and others.

elements using digital interface.
e Learn the basics of sending and
receiving emails.

Basic computer . . .
skillsp Tech inmy world Tech & Comm Digital Literacy Internet safety
Keyboard Skills: use a
keyboard/ Key pad to type
numbers/ their name Use technology in everyday Show awareness for age- Know dangers with using
: P . Use technology to create . . N .
simple words. and short life, like a self-service . appropriate websites and digital | the internet and seek help
P > and send simple messages .
sentences with correct checkout at the or bictures resources they can safely online that makes them
use of the spacebarand | supermarket/ phone/ ipad. & explore. feel uncomfortable.
enter key.
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Conceptualisation of Mental health and Wellbeing at Dysart

At Dysart, we are passionate about becoming a school of excellence in the field of Mental health and Wellbeing (MHWB) for pupils with SEND. MHWB underpins
everything we do. We recognise that our pupils are at greaterrisk of developing mental health problems due to their SEND with research suggesting that they are up to
six times more likely to have a psychiatric disorder than their peers without SEND. Dysart prides itself on being a school which provides a safe, nurturing environment
and to be a school for our pupils where:

Improving quality of life is our main outcome for every pupil and the people around them.

All gur staff understand about protective and risk factors for mental health and have the skills to look out for any early warning signs to ensure that our pupils
receive early intervention and the support they need.

Staff have a person-centric understanding of what matters to each pupil they work with and are ambitious in supporting them to achieve their aspirations.
Our pupils are empowered to lead the life they choose and to be included in society.

We understand that all behaviour has a function and meaning and develop PBS plans focusing on preventative approaches.

Specific tools are used to support every pupil’s communication, emotional regulation, independence and choice making.

Relationships with our pupil’s family and friends are actively supported.

Many of our pupils have limited communication and find it difficult to express their concerns and feelings. We assess the mental health of our pupils using a
comprehensive and multi-disciplinary approach that considers aspects such as PERMA, observations, history and a reliance on information from those who know the
pupil well, including teachers, staff members, parents, and social workers.

We use a SCERTS informed assessment tool to determine which communication partner stage a pupill is at alongside a tiered system for identification of the level of
support a pupil needs and our Minimum Classroom Standards creates the guidance for all staff teams and classroom environments to provide consistent, high-guality

support for all pupils.

System and process for identification and support planning




Implementation of Mental Health and Wellbeing at Dysart

Universal: Positive mental health, inclusive communication, high guality relationships and meaningful engagement are prioritised and modelled in all that we do throughout our
curriculum and across our community. Qur overall aim is to support our pupils to develop the skills reguired to recognise emotions and when and how they need to regulate themselves
ar ask others for help with regulation, relative to each communication partner stage.

Every pupil has been assessed through a period of enguiry to inform their Essentials Toolkit, a ‘live’ document, co-produced with staff, therapists, parents, and the pupil themselves. Each
pupil's Essentials toolkit is the baseline in which all else is built upon during their curriculum journey at Dysart. MHWBE through SCERTS informed outcomes is explicitly taught across the
curriculum through SPARKS, RSE and Zones of Regulation. All pupils have personalised Emotional Regulation and Social Communication outcomes set within their EHCP, the =kills required
to achieve key stage outcomes are sequenced within the SCERTS skills ladders

Targeted: Dysart have a PBS team with 6 PBS trained coaches who provide PBS support across the school including training for staff, workshops for parents and Tier 2 targeted support,
this team was established this year and we have already begun to develop our own bespoke PBS Programme which will combine PBS, Team teach, OT, SALT and our Mental health and
Wellbeing offer into a positive behaviour support training programme for our staff.

Dysart's ‘Mental Health and Wellbeing Team' (MHWB) consists of a range of Therapists who provide direct emotional wellbeing support and Emotional Wellbeing practitioners who deliver
our Mest programme, a specialist bespoke in-school supportive tool to develop pupils’ emotional and communicative skills. Pupils who access the MWHE team offer have been
highlighted as requiring additional MHWE support or have been internally referred through our own Request for Support system.

Specialist: Our MHWB+ team was established in 2019 and has grown to include Psychologists, Behaviours Analysts, and colleagues from the Emotional Health Service. The team focus an
early identification and specialist support for pupils whe require a higher level of input including referrals to CAMHS tier 2 and 3.

Barriers

+ We continue to come acrass external professionals who assess our
pupil's mental health with a lack of understanding of SEND, using the
same dlagnostic and assessment tools used with neurotypical individuals
without modification,

&  Tier 3 CAMHS - we have made good progress in our work with the EHS
however strugghe to get Tier 3 CAMHS input without our pupils having to
hit crisis before they get to the point of cnical mental health support,
need for CAHMS to provide proactive support with earty MH indicators
rather than reactive.

» 'We champion our pupils right to receive timely and expert mental health
support through the appropriate CAMMS professional. Part of south west
lacal autharity MH cluster team (working with mainstream primary and
secondary schools within the cluster] this was the first duster setup, as
well as actively being involved in the Kingston Mental Health in Schools
waorking party (working alongside mainstream schools, primary and
secandary, LA staff, EHS and NHS senior staff) to improve MHWBE support
for pupits and schools.

Notable Successes
MHW B+ TEAM

We acknowledge success only comes from the involvemant of all, we
prioritise coflaborative work and are proud of the work cur MHWE# team
have done to support our pupils with the highest level of support needs.
Thraisgh aur MHWE+ team, we and have worked hard to gain commitment, ’
direct communication and links with external professional disciplines and ‘
sectors including, Educational Psychology, Health, Social Care, The Emational
health service, CAMHS and external Autism Education Organisations such as
Beyond Autism and Positive Behaviour Support Consultancy. We have seen
asignificant increase in the number of our puplls whose referralinto CAMMS
has been accepted and the appropriate psychological support has made a
positive impact on the pupil and their families quality of life.




Dysart’s Mental Health and Wellbeing Overview

Mo of pupils accessing Spring term 2023

Mo of puplls accessing Spring term 2024

Targeted The Nest 30 50
Emotional Wellbeing support
Targeted EW Therapists drama/art/music 25 35
Targeted Tier 2 PBS Team support 15 35
Specialist | Tier 3 BCBA input 8 20
Specialist Tier 3 external BCBA input 5 2
Specialist CAMHS EHS 0 13
Specialist CAMHS LD TIER 3 1 7




Filra- Curriculs Qffor

Al Infants Middle juniors Upper
. . Off-site
Lelsure & .Hobb|es Gym- Off-site Bikeability Bikeability Companion
session .
Cycling
On-site swimming Gym Off-site Swimming Off-site swimming

Tennis- On-site

Off-site Cycling

Horse Riding

Internal Work
Experince

On- site swimming

Yorda Playhouse

External Work
experience

Forest School
(Yorda)

Football- On-site

St Philips School
Integration
Programme

Tennis- onsite

Tennis - onsite

Library

Sporting Competitions. Job Fair.




Loarning ailgide o (faggroom

Al Infants Juniors Middle Upper
Chessington Local Cafe Travel Train- Cafe Park Visit
Adventures

Christ Church Park / Tolworth Gym Travel Train- Kingston shops Student led cafe off-site
Library visits Bus to Epsom swimming pool Bus to Epsom swimming pool
Nature Walk Local shops Travel Train- London Travel train - London
Horse Riding Horse Riding Pony grooming
Companion cycling / Bikeability Companion cycling / Bikeability Companion cycling / Bikeability
e
Termlly Tlrip.Linked Residential 2 Niihts Residential 3 Niihts Residential 4 Niihts
Yorda Play house Shopping - Lidl Shopping - Lidl
The Gym Forest school Forest school

Community Visits. Class Trips linked to topics. work experience- Residentials




T S
Vl <=7 Dysart
W %=+ School

A See footprints award for

Footprints to my future more detail

Dysart’s award scheme ‘footprints to my future’ is a unique programme desighed to recognise
and reward achievements of our pupils who complete assighed modules in various aspects of
their personal, social, health, and economic skills.

The units are designed to give our students the confidence and independence to make choices,
build self-esteem and have a secure sense of belonging in their community.

The units in each module is further divided into specific skills alighed with
the curriculum pathway to show how each unit can be attained at a student-
centered level.
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Modules

Y - Accessing the Independent
nteres assions community @ LiVin
8
@ Friends &
Good Health Relationships in the @ Work related learning
community

S
T

© @
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i

Interest & Passions

Good Health

Friends &
Relationships in the
Community

Community
Inclusion

Independent Living

Work Related Learning

)

R /LS
ny

i 4

LI\
1)

e

KS3

Pursue a hobby or
express an
interest

Persist with a
skill/ interest

Take part in a sporting
competition

Visit a historical building
/ museum

Take partina
performance

ici i Independentl
Participate in ’ [T - y Maintain my
self care ottow S,e health & hygiene
routines care routines
. h wi et
Environmental School wide Plan and assist in

change project

change
contribution

a community
celebration.

Successfully Exchange in Navigating in the
explore the the community
community community
. . Orderamealina
Feed':g Zkllls & Dressing cafe/ restaurant
(oT) .
skills Attend a
preferences

residential trip

Organise my
belongings

Class responsibility

Work place
exposure

Enterprise
project

Work experience




Ageorlis Peoroddafions

At Key Stage 4 and 5, the curriculum is built around Ascentis qualifications, providing students
with a tailored and focused learning experience to prepare them for success in their educational

journey and beyond.
Qualifications are carefully matched to students, ensuring a personalised approach that aligns

with individual strengths, interests, and learning styles.
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Pre Entr
Progress Entry Maths and . . - option
Level 1 Literacy topics (stepping (stepping Living Development
ytop stones) stones) Entry Entry Level1- 3 Entry Level 3
Entry level 1- 3 level 1- 3 -Level 1l
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Voy Slage & Loavers Deiindlions & Wolorion

Below is an overview of the Year 12 to 14 destinations for Dysart pupils over the last three years.
As well as information on any leavers within KS5.
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Headline - 100% of leavers remained in education

Year No. of Destination

pupils
2020- 5 4 pupils transitioned to OHC
2021 1 pupil transitioned to AAAC
2021- . .
2022 1 1 pupil transitioned to OHC
2022- 5 pupils transitioned to OHC
2023 7 1 pupil transitioned to AAAC

1 pupil transitioned to St P

Koy

Year No. of Year Destination
pupils group
1 pupil returned to
2020 their home country
- 2 13 1 pupil moved LAs &
2021 transitioned to
Greenvale school
2021
- 0 N/A N/A
2022
2022
. 0 N/A N/A
2023

OHC - Orchard Hill College
AAAC - Ambitious About Autism college

St P - St Piers College



